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ABSTRACT 

In 1990, a survey was conducted of Texas community 
colleges to determine what, if any, effects they experic-ncsd after 
the fir^t full semester of the imple.nentation of the Texas Academic 
Skills Program (TASP) implementation. The questionnaire solicited 
information on the impact of TASP on enrollment and on interactive 
television and of f -campus/satellite programs, current and expected 
changes in funding levels, the use of local basic skills assessments, 
computer tracking and monitoring systems, policy and procedural 
changes, implementation probleias, and TASP benefits. Study findings, 
based on responses from 38 (77%) of the 49 Texas community college 
districts, included the following: (1) 80% of the respondents 
reported that more time was needed to gauge the effectiveness of the 
TASP; (2) 20 colleges reported that TASP had no significant impact on 
program enrollments, though several schools were anticipating a 
n-^gative impact on evening programs; (3) 27 colleges reported no 
significant effect by TASP on overall enrollment, though seven 
colleges reported that physically handicapped, learning disabled, 
personal enrichment, and/or prison inmate students appeared to be 
affected negatively; (4) 37 colleges expected TASP implementation to 
require an increase in funding and to require significant funding 
help from the state; (5) 34 colleges administered a local basic 
skills assessment for placement of incoming students; (5) 23 colleges 
used the LONESTAR computer program to track and monitor student 
progress; and (7) all colleges reported making some policy and 
procedural changes to accommodate the TASP* The survey instrument is 
attached, (JMC) 
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GENERAL INFORMATION 



Community colleges were asked to describe what, if any, effects they are 
experiencing after the first full semester of Texas Academic Skills Program 
(TASP) implementation. Responses were received from 38 of the 49 Texas comnunity 
college districts (a 77% return rate). 

Item response tallies vary since respondents did not answer all items. Also, 
same respondents made multiple comments on narrative itans. 

Many more students have been grandfathered from TASP this first year than 
expected. Numbers of students taking the state test are considerably lower than 
expected by this date, in 1989, 56,781 students completed the TASP Test. The 
next test date is February 24; .nore than 13,000 students are registered for that 
administration. 



IMPACT ON PROGRAM ENROLLMENT S 

TMenty colleges reported TASP had no significant effect on PROGRAM enrollments. 
The twelve colleges reporting a TASP impact, listed effects ranging from negative 
to positive. Effects attributed to TASP were negative in some vocational- 
technical programs, and in sane courses such as banking or real estate which tie 
closely to students' current careers. Several schools are anticipating a 
negative effect on their evening programs. Positive effects are attributed to 
TASP in developmental course enrollment increases. A few colleges reported 
shifts in sonie arts and sciences courses such as the social sciences, and five 
colleges mentioned general enrollment increases but did not tin them directly 
to TASI . 
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IMPACT OM STDDENT ENROLLMBNTS 

twenty-seven colleges reported no significant effect by TASP on STUDENT 
enrollment. Seven respondents cited one or more of these populations which 
appear to have experienced a negative effect: 

Physically or learning disabled students; 

Personal enrictanent students, and; 

lexas Deportnont of Corrections ixnate students. 

Iten coninunity colleges offer instruction in TDC units. Several of them have made 
significant commitments to inmate instruction, and generate significant 
enrollment dollars frcm those programs. Pour colleges reported TDC enrollment 
decreases ranging from 22% to 52% In the short term, community colleges 
anticipate having fewer numners of these inmate students taking classes. 

Four colleges report a decline in students enrolling for personal enrichment, 
and sevcan colleges anticipate a decrease in those enrollments. 

Pour respondents identified—or anticipate — declines in enrollment by students 
with disabilities. The disabled student group question appears to be tied to 
the recent revisions in Sub-chapter P, Testing and Remediation, on exceptional 
student status. 

Before TASP began there was much speculation about what effect it would have on 
ethnic minority students and international students. So far, thirty- three 
colleges report the TASP appears to have had no significant iiq>act on enrolliDents 
of BLACK, HISPANIC or ASIAH students. Four colleges listed a 2-3% drop in 
Hispanic or Black student enrollments, but did not specify TASP as the cause for 
the decrease. No college reported a TASP-related impact on Asian or 
INTERNATIONAL student enrollments. 



IMPACT OM ITV AND OEF-CAMPOS/SATELLITE PROGRAMS 

lliirty-two colleges responded to questions about ITV and off-campus/satellite 
enrollment shifts. Twenty-five schools reported TASP had no effect on ITV or 
of£<-caag{n8 enrollment. Pour of the colleges reporting a decline in off-campus 
enrollments specified TDC programs. No TASP-related increases were reported in 
off-campus enrollments. Five colleges reported a change in ITV enrollments, four 
showing decreases from 7-19%. Respondents noted decreases in numbers of older 
students enrolling for personal enrichment. One college reported ITV enrollments 
up 25%. 



CDRRENT AND KXPBCWO) CHANOBS IN PT3MDING LEVELS 

Ihirty-seven of thirty^ight colleges expect TASP implementation to require an 
increase in funding and require significant funding help from the State. A low 
response rate on the current costs items and the diversity of responses to the 
anticipated funding item prohibit generalization beyond the original statement. 
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USE OP LOCRL BASIC SKILLS ASSESSMENTS 

Thirty-four of thirty-eight institutions reported they administer a local basic 
skills asssessment for placement of incoming students. Colleges have 
consolidated their choices for local basic skills assessment instruments 
considerably since TASP went into effect. Use was shown as follows: 

19 use locally deveLoged tests; 

19 use the Pre-nSP Test; 

9 use ASSET, and; 

11 use Nelson-Denny (often with anodber test instrument) . 

In addition, six schools continue to use ACT and SAT scores with pre-set cutoffs, 
and five schools use MAPS. Most significant is that at least 78% of all Tesas 
I MHinity colleges are now administering a local assessment for placement of 
incoming students. Approximately 90% of the questionnaire respondents are 
asapswina iocaning students on a locsd test, Baking it possible for students to 
wait until the 15th college-level credit hour is earned before taking the State 
test. Though colleges use a variety of tests to assess locally, they report 
satisfactory information for use with their students. 



fBS ntacKniG and HCMiroRiiiG systems 



TWBOty- three colleges are using the LQNBSTAR ccmputer program, and many schools 
are having to develop additional local compiter programs to accoiiiodate all the 
monitoring the State requires. 



FOLICy AN D PROCEDORAL CHANGES 

jyil colleges reported making some policy and procedural changes to accomodate 
the TASP. Most changes occur in assessment, advising and placement policies and 
procedures, and in documenting students' adkni ision status. Transfer students' 
status presents special problems. Colleges are now requiring more checKpoints 
and more docuoientation fran students earlier than before. 
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C30MMOM IHPLEMEWiaTIOM PROBLEMS 

INPOBMKPION FLOW The difficulty in getting all employees "TASP- trained" and 
keeping them abreast of the changes colleges experienced in the last 6 months 
has applied new pressure to find efficient ways to publicize what institutions 
expect of students and onnployees. 

ADDITIONAL TIME IS BBQOIRKD TO GEP STDDENTS STARTED IN COLLEGES The additional 
time taken now with every new studont, and every continuing student in a mandated 
remediation program, is straining all resources. 

OGHPOTBR AND STAFF SDPPORT SYSllMS CAPABILITIES ARB LAGGING BEHIND LEGAL 
RESPGH5IBILITIBS Colleges are st;:uggling to keep up with state requiratients. 
It sometimes appears a 16 week semester is too short a time to compile all the 
State-required data on students' entry status, basic skills proficiency, 
placement, and reraedlation. 

(SffiTING—AND LOCATISIG FDNDS TO PAY FOR— NON COURSE-BASED RHffiDIATION Coimiunity 
colleges need help from the State to fund remediation programs that aren't 
courses . Colleges are now required to offer non course-based remediation 
programs without State funding support although the colleges' accountability for 
monitoring student progress and program effectiveness continues. 

COST OF PROVIDING ALL ACMBMIC SKILLS PROGRAMS FOR ALL STDDENTS IS INCREASING 

Students are seeking coranunity college courses almost beyond some schools' 
ability to provide instruction and tte academic skills programs now required by 
law. The strain on resources will increase dramatically as greater numbers of 
TASP students enter Texas collages. 

"EXCEPTIONAL STDDENT STATUS" GDIEII.INES NEED ADDITIONAL CLARITY As one 

respondent noted, TASP's expandinc bureaucracy and swift changes in the 
"exceptional student" status guidelines have promoted a feeling of jeopardy among 
sane colleges. Additional respondents conmented that the new guidelines may also 
result in sending an unintended message of discouragement to many students with 
learning or physical disabilities. 



TASP BENEFIT S 

Most colleges reported some benefit from TASP, or a positive unanticipated 
outccme from the program's first semester of implementation. These included: 

• improved relationships with area high schools and businesses; 

• instilling new life in old institutional assessment and placement 

policies; 

• hearing faculty corment favorably about TASP narrowing the band of 

student skills they face in their classrooms, and; 

• increased class attendance. 
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POTENTIAL LEGISLATIVE INITIATIVES 



Six potenticil legislative initiatives tanerge from these results. Not 
surprisingly, they all have to do with money in seme way. 



1. EMPHASIZE TO LEGISLATORS AND OTHER POLICY MAKERS THE NEED TO FOND "mS 
ACAERIIC SKILLS POBTIOK OF THE PROGRAM 

2. SECSJBE ACeOOATB Ff]MDING FCR THE ACiiJENIC SKILLS PROGRAMS OF TASP 

3. SECURE ADBQQATE FWDING FCR NGH CXXJRSE-BASED REMEDIATION GK SEEK RELEff 
ERGM THE STATE REQOIREMENT TO PROVIDK HON :»URSE-BASED RfilEDIATION 

4. RESTORE PREVIODS LEVELS OP PARTICIPATIGH Di OGULBGE CODBSBMCRK BY 
INMATE SniDBNTS IN TDC UNITS 

5. INCREASE FLEXIBILITY TO ACCGMMOOATE SPECIAL STUDENT POPULATIONS OR 
CUBCUHSnNCBS 

6. RESOLVE ISSUES SURROUNDING "EXCEPTIONAL STUDENT STATUS" 
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SDH4ARY 



Community colleges have responded to the Texas Academic Skills prograin mandate 
with speed and commitment. More than three-quarters of all Texas' conmunity and 
junior colleges now administer a basic skills assessment to place students 
appropriately in courses. This represents a significant increase in such testing 
from a year ago. To date, assessment of students on entry to college does not 
apgear to have had any recognizable impact on general student enrollments at a 
majority of institutions. -Ethnic minority students and international students 
do not appear to have been discouraged fran college enrollment. Some decreases 
have been or noted, or anticipated, in disabled student enrollments, students 
enrolling for personal enrichment and, most significantly, in TDC unit 
enrollments. Additional time is required to determine if these real and 
anticipated decreases are TASP-driven and, if so, to what extent. 

Relationships between students* TASP scores and local assessment scores, or 
between students TASP scores and their grades are not yet discernable, given the 
brief time the progr=ara has been in effect. 

Eighty percent of the respondents reported that more time is needed to gauge the 
effectiveness of the TASP to meet its objectives. Ten percent of the respondents 
indicated they felt the program was "effective" or "somewhat effective." 

Survey results seem to indicate that when students are enrolled in the right 
courses and get help they need early on, everyone benefits: colleges can 
anticipate increased state and local dollars in funding; local high school - 
college relationships are strengthened, and; students go on to become taxpayers 
instead of tax eaters. 

Although it is still too soon to see any effect on retention rates and 
acconplishraent of educational goals, the TASP will likely pjovide solid 
information on those questions within the next five to ten years. 
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TASP Effects Questionnaire 




Has TASP had any significant effect on your pmgnm enrollments? Yes □ No □ 

Vfl&fSVSlS^' """"^SLVp y<^"^ enrollinents? Please show the 

Z^Ss oflS flnmnm«n« chWe ^ Hi T-^** °' ^^"^ enrollments thoy represent. Give 

OT specffic enrollment shifts, e.g. declines h some technical-vocational moorams inrmflcae in 
TASP^emp. jmvms. docmases in varSu, core oirtculurn c^SeTl.SsT.n'ZSblSr.r^^^^ 



*^rS^ftta'Ks)'°£"' °" """"^ populations? I( Yes. please briefly 



Anglo Students 


Yes 


□ 


No 


□ 


Hispanic Students 


Yes 


□ 


No 


□ 


Biaci< Students 


Yes 


□ 


No 


□ 


Asian/Pacific Islanders 


Yes 


□ 


No 


□ 



Oescriise pattem(s) here: 



International Students Yes □ No □ 

Disabled Studentb Yes □ No □ 

Personal Enrichment Yes □ No □ 

Other Students Yes □ No □ 



Has TASP had a significant effect on your nv enrollments? /es □ No □ 

l^t^ut ^^^l J"^"^'^^''' decrwiwD . and the amount of change from previous ITV enrollments t)y 
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TASP Questlonnaira • 3 • 

yol!r^coSego?°^ ^^^^ implementation (exclusive of state funding levels) has presented the most difficulty for 



What is the greatest benefit of the TASP to your college and students to date? 



What is the most significant unanticipated outcome your college has experienced as a result of the TASP? 



What is cun'ently your most critical problem or concern relating to TASP? 



What TASP-related legislative initiatives do you believe our organization should sponsor? 



Please pick one: As of today, I rate TASP's overall effectiveness in meeting its stated ol3jectives as: 
Very Effective □ Effective □ Somewhat Effective □ Not Effective □ Too Soon To Tell □ 



^ return tNs to me at the ad^ 

Dr. Dan Angel, President 
Austin Community College 
P.O. Box 140526 

• " ^ • Austin. TX 78714 

190TASP 
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TASP Quostlonnaira • 2 



Has TASP had a significant effect on your sateime/Qif-campus enrollments? Yes □ No □ 

If Yes, show the increase □ or dtcr&ase □ , and the amount of change from previous satellite/off- 
campus enrollments by percent .%. k « oaioiiiiwv^M 

What percent of this year's operating budget Is dedicated to TASP implementation? % 

What porcont of those costs are reimbursed to you through the state? % 

^ H^^xS??^ "^^5?* !? ^" ff^na90 □ or decrease □ in funding at your college for the oomina 

I^ZL y^^* R®"?"* ^^^^ ^ ^""^'"0 ^ ^ anticipate? % What portion of that increase do you 

expect to receive from state funds? % jvu 

Our college administers a basic skills assesrnrwnt to Incoming students: Yes □ Mo □ 

M Yes, check the correct item(s) betow: 

Pre-TASPTest □ ASSET □ 

Local assessment □ other □ (Please specify) 



Did your college administer a local baste skills assessment prior to Fall, 1989? Yes □ No □ 

If Yes, what Instmment(s) dkl you use? iwuj 



What relationship exists (A) between your students' TASP scores and tocal assessment scores and, 
(B) betoween your students' TASP scores and their grades in college-level courses? Rease briefly describe 
these betow. 

(A) 



(B) 



What computer program(s) are you using to monitor students' progress, e.g. LONESTAR. 



If!?; Jf ^^J.J^^ °^ procedural changes has your college made because of TASP Implementation in the 
past 12 months? 



ERIC Cleariri'ihouse for 
Junior Col leges 

MAY 1 1 1990 



